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Welcome to Education:
Insights from practice for
policy

Established in 1850 St Mary’s University has a long-standing reputation for
excellence in education. Our heritage is steeped in preparing teachers for
professional practice and supporting social justice. We continue this work
through our outstanding education programmes and through our research
centres.

The centre for research into the education of marginalised children and young
adults (CREMCYA) aims to nurture positive relationships with stakeholders so
that, together, we can make a direct positive impact on children and young
adults, on policies concerning them, and on the practitioners who work with
them.

Education: Insights for policy from practice brings together educational experts
from diverse fields with policy makers with the aim of highlighting key issues in
education and what can be done to resolve them. We are delighted to share this
space with colleagues whose insights we believe can support understanding of
the realities of children and young adults, and the needs of those who work with
them.

We thank you for joining us today in Westminster and offer particular thanks to
our sponsor, Lord Hastings of Scarisbrick CBE. We hope you will keep in touch
and tell us how the insights from practice shared today are helping to shape
policy which supports education for all.

Professor Mike Seal, Dr Viki Veale, Dr Shalini Bhokar and Dr Fin Cullen

~

Centre for Research into the
Education of Marginalised
Children and Young Adults

Education: Insights from Practice for Policy | 3




Overview

Board1 | Early Years

Sara Bonetti and
Kayla Halls

Quality for Babies

Children's Rights in a Neo-liberal
Milieu: Tensions and Challenges

TriciaJohnson and
Gilly Reece Jones

Quality in ECEC

Mary Moloney
Children’s Rights

Rod Parker Rees,
Hannah Foster and
Joelle Feudjo Maneze

Professional Development for ECEC

Pedagogy of Play in Early Childhood: Missed opportunities, myths, and
misunderstandings.

Amanda Norman
The Power of Play

Strengthening Early Years Expertise: Recommendations
for Teacher Development and Leadership

Eleanor Milligan
and Janet Morris

Strengthening Early Years In
Primary Schools

Aaron Bradbury and
Philippa Thompson

ECEC Pedagogy

N ‘The interruption and deconstruction of lure through ‘play fake' behaviours
using the en vivo time-phased intervention methodology to affirm children's.
STIRUNG ‘agency when under online predatorial duress

Early maths builds future lives

The problem — educational disadvantage
o

What needs to happen?

Sue Gifford and
Catherine Gripton

Early Maths

Alisonand
Pamela Murray

Digital Play
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Supporting Young Children’s Physical Development
through Tailored Motor Competency Interventions
within a School Setting.

Dr Kristy Howells and Ellie Huggett

+ Issue Overview « Intervention Strategy

Children are developmentally  Tailored MC interventions embed
behind in motor competency (MC) _ within Scheme of Work, (SOW),
levels for fine, gross motor skills  warm up activities, as well as play
plus in core strength and times to enhance physical
coordination. development.

Children with poor levels of motor  Skills were tracked over 19 weeks,
cademic terms, terms 4,5 and

support the children
sions.

Motor competency is critic:

development of healthy b

well as social emotional lemented in all schools with

wellbeing. ort from practitioner / teacher
jations.

« Evidence of St lementation into policy for
A Level

,’::::;nd A rventions to develop fine

physical activity intefyenti

within bespoke scheme of work.

indtion and core strength in
allchildren to improve physical
Significant i for each ionally leading to
of the success criteria for the greater physical activity

skills: galloping, sliding, dribbling,  participation levels.

underarm rolling, catching, use of .1

scissors, hopping (see figure), 2;;‘;;’::";"”;2!"&:2;;“;35
runtine, glimbing and Kickdfle, initial training of how to develop
||||||| i d how to
observe motor competency.

Accessivl i the QR Code.

Dr Kristy Howells
and Ellie Huggett

Promoting Physical Development
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University. She specialises in early childhood studies.
specialising in early childhood education practice

Kayla Halls is a Research Fellow at Middlesex
Dr Sara Bonetti is an independent researcher

Quality, babies, workforce
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baby room educators in England through
focus groups and surveys embedded in
professional development conferences.

Kayla and Sara are working with their team to deliver
a Nuffield Foundation grant. The aim of the Nuffield

Foundation is to fund research that changes people’s
lives. In the light of increased government funding,

our research highlights the need to develop a clear,
sector-led vision for what quality provision means for
children under the age of two and work towards that

vision as a sector.

Finally, a series of workshops with key sector

stakeholders will develop an exciting and
realistic vision of the future of quality in the

baby room.
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Understanding, Defining, and Ensuring

Quality in Early Childhood Education and Care

Gillian Reece-Jones Tricia Johnson

Outline

The issue being addressed is the quality of
provision in all early years settings educating
and caring for babies and young children. The
poster provides an outline of the notion of
quality, which is found to be difficult to define.
Quiality is a journey which may vary according
to the given situation and it is complex. There
are two main areas of quality, process quality
(relationships) and structural quality (systems)
(OECD, 2018). If we are to develop quality in
Early Childhood Education and Care (ECEC)
these elements must be understood and agreed,
and we must remember that it is quality as it
is experienced by the child that should be our
prime concern. Governance, standards and
funding are core components of structural
quality.

ECEC pedagogy must be child centred and
relational. Children have a fundamental right to
develop their personalities, abilities and potential
within a caring and educational environment led
by sensitive, responsive, qualified professionals.

8|

Keywords
Early Years, Quality and the rights of children

Gillian Reece-Jones Early years specialist
working with Sightlines Initiative collaborating with
Early Education to promote and develop a caring,
researching relational pedagogy for babies and
young children;

Tricia Johnson Well qualified, experienced,
professional Early Years practitioner, HE Lecturer,
researcher and writer, whose aim is to ensure that
babies and young children receive the highest level
of education and care. Our organisation comes
together to support policy makers and educators in
understanding, defining and ensuring quality in early
childhood education and care (ECEC).

Our Key Issue is how policy and practice combine
to ensure children enjoy the best possible Early
Childhood Education and Care (ECEC), making
recommendations for how we can ensure the quality
of provision.

Education: Insights from Practice for Policy | 9
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A Firm Foundation: Promoting Professional

Developmentin Early Years

Joelle Feudjo Maneze Rod Parker Rees Hannah Foster

Outline

A highly skilled and well qualified workforce can
ahve a significant impact on children’s log-term
outcomes and on the economic wellbeing of
the country (DfE, 2023). However, England has
one of the least qualified Early Years workforces
in the developed world (Christie & Co, 2019).

As members of a professional organisation
concerened with the development of the Early
Years workforce, we know that professional
development underpins provision of the best
possible early educational experiences for young
children. The aim of this poster is to inform
policy related to ethical, inclusive professional
practice with young children.

Keywords

Professional development, Early Education (0-5),
Foundation Stage

10 |

Joelle Feudjo Maneze is an independent early years
consultant who specialises in day care.

Rod Parker-Rees is a former Early Years teacher,
Bed, PGCE and BA course lead and Editor in chief
of ‘Early Years’: TACTYC's international research
journal.

Hannah Foster is a Reception Class teacher who
works in the independent sector.

TACTYC (Together And Commited To Young
Children) was established in 1978 to offer support to
all those concerned with the education and care of
young children and those who work with them.
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Children’s Rights in a Neo-liberal Milieu:
Tensions and Challenges

Dr Mary Moloney

Outline

In the first five years, brain development occurs
at a pace that exceeds any other stage in

the life cycle. In the UK, 75% of parents with
children under five are concerned about their
emotional and mental wellbeing. Given the right
relationships, environment and experiences,
young children thrive.

They have a right to play (UNCRC, 1989), widely
recognised as the appropriate mechanism for
learning in early childhood. Yet neoliberalism
denies this right to play, focusing instead on
outcomes and investments. Adults do not gift
play to children, nor can they take it away. It is
the child’s right. Government must value play
and relational pedagogy as central to optimal
brain development in early childhood.

12 |

Keywords

Children’s rights, relational pedagogy,
Neo-liberalism

Mary Moloney is a senior lecturer in early
childhood education and care policy, at
Mary Immaculate College (MIC), Ireland.
She is an advocate for children’s rights and
professionalisation of ECEC.

Founded in 1898, Mary Immaculate College
(MIC) is a university-level college of education
and the liberal arts. It has 5,000 undergraduate
students, studying early childhood, primary and
post primary education. They key issue in this
presentation relates to the relationship between
relational pedagogy and play and optimal brain
development in the first five years of life.

Children's Rights in a Neo-liberal
Milieu: Tensions and Challenges

In 2023, 20% of children aged 8 -16 years in England had a
probable mental health condition (Children’s Commissioner,

2024)

International consensus on the importance of early childhood
as the time when the foundations for cognitive, socio-
emotional, behavioral and physical development are
established

Relationships are the bedrock of early childhood education,
and outside of a child’s parent/guardian, early childhood
educators are the most important people in young child’s life.

Warm secure positive relationships are a vital protective factor
in children’s learning and development

Somebody’s got to be
crazy about that kid.
That’s number one.

First, last, and always

(Bronfenbrenner,

1991, p.163).

~

\

Yet, staff turnover in ECEC
settings in England stands at
21% (DFE, 2023)

Children’s Rights

All children have a right to quality early childhood education and
care, from birth (Committee on the Rights of the Child, 2005)

The UNCRC, Article 31 assures a child’s right to play. Adults do not
have the right to give or take away this right from children.

Article 3 places a legal responsibility on all those working with
and/or on behalf of children (i.e., policy makers, government,
teachers, educators) to ensure that the ‘best interests ‘of a child
must be the primary consideration in all actions concerning
children.

How does a Neo-liberal Ideology support children’s rights?
How does it view early childhood education and care?

How does it position early childhood educators?

This ideology places inappropriate
demands on young children....skills race,
education race, talent race, but at what
cost to children?

Relationships, Environments and Experiences Matter: Our youngest children require the best early childhood educators.

By three years of age, Ellie will have developed into a sophisticated walker, talker, negotiator, problem solver, relationship
builder, and much more. Given the right relationships, environment, and experiences in the first years of life, Ellie can be
anything, she wants to be: artist, dancer, composer, engineer, doctor, early childhood educator, teacher,... (Moloney, Skehill

and Pope, in press).

Working with young children is highly skilled.
Ellie, just a few hoursold  Educators are the most important people outside of the child’s parent/primary caregiver. We must choose very carefully!

It is time to change how we view

Young children and their educators

The purpose of early childhood education and care
Priorities for young children

Acting in the best interests of young children

Education: Insights from Practice for Policy | 13



Board 1| Early Years

Pedagogy of Play in the Early Years: Missed
Opportunities, Myths, and Misunderstandings

Aaron Bradbury

Outline

In a recent document published by Ofsted it was
stated that: ‘play-based learning in Reception
classes sometimes does no more than occupy
children’s time. If it does not challenge their
thinking, problem-solving, persistence and
collaboration, it is ineffective in developing their
executive functioning. Such poorly planned play
keeps children busy but does not support their
development: their hands and bodies are active, but
their minds are not.” Ofsted (2024)

This statement requires reflection from all. Why has
this statement been made? Why has it caused an
angry response from the sector? Is there a depth
of understanding missing in practice and training
surrounding the pedagogy of play? Is it the time for
this discussion to be had?

Play being used as a vehicle for learning and a tool
for assessment (Salcuni et al., 2017) is a common
educational policy perspective in England but there
are other perspectives outside education that are

14 |

Philippa Thompson

often hidden. Hughes (2001:56) suggests play is

‘a fundamental learning mechanism’ not to be
harnessed but play for its own sake (Wood, 2024).
It is also important to state the UNCRC perspective
that every child has a right to play (19897). Where is
the research evidence for the type of play that has
been hijacked proposed in policy documentation?

It is important for policy makers and practitioners
alike to consider how play and learning are
associated as suggested by Pramling-Samuelsson
(2010). The influence of developmental psychology
has continued for many years in early education
and play pedagogy in training at all levels for
practitioners is not consistent or non-existent.
Wood and Hedges (2016) discuss the dichotomy
of research and policy surrounding play and never
has it seemed a more crucial time to raise this in
the interests of children and their families. Both
Bradbury (2024) and Thompson (2023) argue for
training from a multi-disciplinary perspective on the
importance of the pedagogy of play to continue the
support of this important conversation.

Pedagogy of Play in Early Childhood: Missed opportunities, myths, and

Introduction

In a recent document published by Ofsted (2024) it was
stated that,

‘Play-based learning in Reception classes sometimes does
no more than occupy children’s time. If it does not
challenge their thinking, problem-solving, persistence and
collaboration, it is ineffective in developing their executive
functioning. Such poorly planned play keeps children busy
but does not support their development: their hands and
bodies are active, but their minds are not.

misunderstandings.

Dr Aaron Bradbury and Philippa Thompson

Questions Raised

This statement requires reflection on the following

questions:

*  Why was this statement made?

¢ Why has it caused an angry response from the sector?

« Is there a depth of understanding missing in practice and
training surrounding the pedagogy of play?

* Is it the time for this discussion to be had?

The evidence

It is important for policy makers and practitioners alike to consider how play and
learning are associated as suggested by Pramling-Samuelsson (2010). Wood and
Hedges (2016) discuss the dichotomy of research and policy surrounding play and
never has it seemed a more crucial time to raise this in the interests of children and
their families.

* Play being used as a vehicle for learning and a tool for assessment (Parker et al.,
2022) is a common educational policy perspective in England but there are other
perspectives outside education that are often hidden.

* Hughes (2001:56) suggests play is ‘a fundamental learning mechanism’ not to be
harnessed and that adult free play is essential for the well-being of children.

* ‘Play for its own sake’ (Besio, 2017; Wood, 2024) provides a counter argument to
outcomes driven approaches for our youngest children (0-8yrs).

* Astrong consideration is required for the UNCRC perspective that every child has a
right to play (1989).

* Where is the research evidence for the type of play that has been hijacked and
proposed in policy documentation and by Ofsted?

* The heavy influence of developmental psychology has continued for many years in
early education. This has potentially resulted in play pedagogy in training at all
levels for practitioners is not consistent or non-existent.

Both Bradbury (2024) and Thompson (2024) argue for training from a multi-
disciplinary perspective on the importance of the pedagogy of play to continue the
support of this important conversation.

Policy Recommendations

1. The commissioning of a
systematic review of research on
young children’s play.

2. High quality training for all
practitioners on the pedagogy of
play.

3. Develop further information
frameworks for parents on the
importance of play.
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Dr Alison Murray

’s study

Ison

y) explores what can be done to

Iversi

d expedentially. Pamela and Al
conducted with Dr Kristy Howells (Canterbury Christ

The amount of time children are spending online has
support them and encourage pure play.
Play, online behaviour, wellbeing

Outline
INcrease

Church Un
Keywords

P

leadershi

In

Primary Education,
lecturer

Dr Alison Murray is a lecturer in

Health and Wellbeing at University of Stirling
is a senior

at University of Worcester

Dr Pamela Murray
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The Power of Play: Building a Creative Britain

Dr Amanda Norman

Outline

The United Nations Convention on the Rights
of the Child: Article 31 (1989) states all children
have a right to play, and whilst they may play in
various ways, depending upon social, cultural,
and environmental contexts, playing remains

a universal part of development and learning
which nurtures children’s growth as complex
and capable human beings. Furthermore, in
today’s digital age, children are growing up

in times of rapid change so opportunities for

a range of play experiences are increasingly
crucial to building a creative society. Play
therefore facilities opportunities for individuals
to develop resilience, work collaboratively, be
creative and flexible.

Keywords

(Re)Introducing a Play Strategy for the Early Years
across local communities

Dr Amanda Norman is co-lead of the early year
working lead with the Children’s Alliance. She is also
a Senior Lecturer (early years) at the University of
Winchester.

The key issues are about addressing the value of
play, recognising the changing needs of communities
within the early years.
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University of Nottingham) is

an Associate Professor who researches mathematics

Early years, mathematics, professional development
maths, including writing DfE-funded programmes for

who start behind, stay behind throughout schooling.
A more evidence-based curriculum and assessment
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Reception teachers face limited opportunities for

structured professional advancement.
This poster presents three actionable

Recommendations for Teacher Development

Strengthening Early Years Expertise
and Leadership
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recommendations to ensure teachers and leaders

training, leadership, and professional growth for

those working within it.

are well-equipped to support this foundational stage

of education effectively.

teacher who now lectures in early years and primary

education at University of East Anglia.
Janet Morris is a senior lecturer in early years at the

Early Years a distinct phase, continuing professional
development, knowledgeable primary schools
University of Greenwich.

leadership
Eleanor Milligan is a former reception class

Keywords

The current Core Content Framework for Initial
Teacher Education (ITE) and Early Career
Framework (ECF) inadequately addresses early
learning, despite the 2012 Nutbrown Review
recommendations.

School leadership training often overlooks the
distinct needs of this phase, treating primary
education as a homogeneous stage focused on
outcomes in year six.
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SuPportlng Young Chlldrt_an S Phy5|cal Supporting Young Children’s Physical Development
Development through Tailored Motor through Tailored Motor Competency Interventions
Competency Interventions withina =3 Wi gauoot o
SChOOI Setting r Kristy Howells an e Hugge

* Issue Overview * Intervention Strategy

Children are developmentally Tailored MC interventions embed
behind in motor competency (MC) within Scheme of Work, (SOW),
levels for fine, gross motor skills warm up activities, as well as play
plusin core strength and times to enhance physical
coordination. development.

Children with poor levels of motor  Skills were tracked over 19 weeks,
competency have issues wit academic terms, terms 4, 5 and
learning to read and wri ing — Summer) and were
playing sports, since t start and end of each
difficult to hit, kick o were adapted to
support the children

Challenges from inadequat
hand-eye coordination may ®
impact behaviour the abilit S
to pay attention. K—"

Motor competency is critica %etency
. . development of healthy bo i ns need to be
Dr Kristy Howells Ellie Huggett well aspsocial em otiongl lemented in all schools with
wellbeing. ort from practitioner / teacher
vations.
Outline Keywords « Evidence of Su lementation into policy for
Early childhood physical activity engagement Early years, motor competency, physical Motor competency levels can be il l-evel school—basgd
alongside physical and motor development are development, fine motor skills, gross motor improved and susta rventions to develop fine
the cornerstones of long term psychological and skills, coordination, core strength, professional physical activity inte . ss motor skills,
physical well-being. Children with poor levels of development, graduate workforce within bespoke scheme of work. tion and core strength in
motor competency have issues with learning to all'children to improve physical
read and write, and playing sports, since they Significant improvements foreach development nationally leading to
find it difficult to hit, kick or catch a ball. There Kristy Howells is a Reader in Children’s Health of the success criteria for the greater physical activity
are academic challenges from inadequate hand- at Canterbury Christ Church University and works skills: galloping, sliding, dribbling, participation levels.
eye coordination which may impact behaviour collaboratively with Ellie. underarm rolling, catching, use of

and the ability to pay attention. 3) More training in schools as

SEISSOISSICPREE See IB0ie CPD and university settings as

Ellie Huggett is the Physical Education and Health running, climbing and kicking.

However, these difficulties in motor competency lead within the primary school setting. initial training of how to develop
can be improved through physical activity motor competencies and how to
interventions within bespoke scheme of work. The key issue we work on together is looking at observe motor competency.
Significant improvements can be made, this how to improve children’s physical development
poster will show how this is possible. through bespoke whole class motor competency

KeyReference:

schemes of work. Huggett and Howells (2024)

Supporting Young Children’s

Physical Development through

Tailored Motor Competency

Interventions within a School

Setting. Children 11(9), 1122.

Accessible viathe QR Code.
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Sarah Chicken and
Jackie Tyree

Children’s Rights

Artemis Bear and
Justin Maroy

Democratic Education

il miindfulness

Emma Bayou
Adverse Childhood Experiences

Karen Fox and children
Children Voices in Curriculum Design

Sophie Baker and
Corinne Anstey

Introducing British Sign Language
in the Primary Curriculum

200,000
- 312,000

Jane Payler, Stephanie
Bennett and Victoria Cooper

Children with incarcerated parents

& Sy Supporting grieving

@y wckenram  children and young
o peopleinschools

'Training Storiesof |
LoveandLoss

or

AnnalLise Gordon and
Emma Marfleet

Bereavement Education

Paul Wright and
Tamsin Brewis

Creating a minister for children
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Kerry Ann Rawsom
and Stella Smith

Children Looked After

Jill Robinson
More Than a Score

Clare Martin
SEND
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Listening to Young Childrenin Primary
Schools: Rights-Based Recommendations
From Teachers and Children

Sarah Chicken Jackie Tyree

Outline

Our project explores young children’s
participative rights (being heard and involved in
decision making) in primary education in Wales.
Building on a legislative and policy analysis, we
have worked with initial teacher educators (ITE),
teachers, and young children themselves.

Findings suggest a strong policy framework
in Wales, but that more guidance is needed
on how to enact participatory pedagogies in
practice. ITE in Wales is not reflective of the
United Nations Framework of Human Rights,

and ITE educators have called for more support.

In classroom practice, there are many complex
enablers and barriers to delivering a truly
participatory education.

28 |

Keywords

Children’s rights, Child voice, Participatory
pedagogies

Dr Sarah Chicken is Associate Professor of
Childhood and Social Justice at UWE.

Dr Jacky Tyrie is a Senior Lecturer at Swansea
University.

Children’s Participation in Schools is an ESRC
funded collaborative research project between UWE,
Cardiff Metropolitan University, Swansea University,
and the UWTSD.

Key Issue: Understanding and supporting the
enactment of young children’s participative rights
(Article 12, UNCRC) in early education.
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The Gold, Silver and Bronze Policy

Recommendations to Improve Child Health

and Wellbeing in the UK

Paul Wright Tamsin Brewis

Outline

The Children’s Alliance, a coalition of over
200 organisations, presents ground-breaking
policy recommendations to improve child
health and wellbeing in the UK. Backed by
robust evidence, these recommendations
aim to create a healthier and happier future
for all children.

Join us in advocating for a society where
every child thrives.

32 |

Keywords

Policy, Junk Food Tax, Social Media, Play, Early
Years, Physical Activity, Mental Health, Poverty,
Children

Paul Wright is the Public Health & Political Director
of the Children’s Alliance.

Tamsin Brewis is the Director of the Children’s
Alliance Charity.

The Children’s Alliance campiagns for key policy
recommendations to be enacted such as a Cabinet
Minister for Children. We also have a significant
Community approach, providing monies to help
young people to be able to swim/active safely in
water.
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A Democratic Education

Justin Maroy Artemis Bear

Outline

In order to address the issues of inequality,
accessibility and justice, a democratic approach
to education will leave enough space for

each child to shape their own curriculum in
partnership with their teachers, educators and
learning facilitators, in order for to achieve the
aims of helping each child to fully develop their
own personality, talents and abilities.

34 |

Keywords

Inequality, Accessibility and Justice

Justin Maroy is CEO of Phoenix Education.
Founded at the House of Lords in 2000 Phoenix
Education possesses 25 years’ experience as a
leading voice promoting the practical implementation
of democratic education. Phoenix works with
mainstream schools and progressive innovators
outside of the traditional education system to
expand norms of what school can and should be.

Artemis Bear is the Head of Freedom to Learn, the
UK’s largest network of home educating families.
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Why British Sign Language should be

Teacher Tra

INC

inne Anstey

Cor

Sophie Baker

| am writing my dissertation on why BSL should be

Education, Support, Special Educational Needs and
taught in the classroom, and want to raise concern

Disabilities (SEND)

Keywords

to support

ining

teachers to support students who are deaf, hard

BSL should be included in the National
of hearing, or have SEND.

Curriculum and teacher tra

Outline

and address the need for BSL to be taught in school
to support all children. BSL aids all children and it is

IS

feif iti

n

te and help others later
needed. Trainee teachers should also be taught BSL

to support all of their students.

a key life skill for children to know BSL so that they
can communica

iversity
Twickenham
London
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ACEs-Intersectionality and Impact

Emma Bayou

Outline

Adverse Childhood Experiences (ACEs)
disproportionately affect children from
disadvantaged backgrounds, with intersectional
factors such as poverty, ethnicity, gender, and
disability compounding their likelihood and
impact. These early adversities, ranging from
abuse and neglect to parental incarceration,

are linked to negative outcomes across the life
course. These include poor physical and mental
health, reduced educational attainment, and
socioeconomic challenges. Understanding the
interconnected nature of these disadvantages
is crucial for addressing their root causes and
mitigating their long-term impact on individuals
and communities.

38 |

Keywords

Adverse Childhood Exepriences, disadvantage,
impact on life course

Emma Bayou Mental health specialist, founder and
CEO of Miindfulness CIC. Emma has a background
in education prior to founding Miindfulness and is
also a member of the Cross Party Parliamentary
Group for a Fit and Healthy Childhood.

Miindfulness CIC is a community interest company
providing mental health support for disadvantaged
children, young people and their families through co-
design and delivery of impactful community based
initiatives. Through this work we have witnessed

first hand the devastating impact of ACEs across
the life course and the need for initiatives to address
the intersectionality of disadvantages which lead to
children experiencing adversity.

Miindfulness is a Community Interest Company dedicated to supporting the mental health of
disadvantaged children, young people and their families. Through delivery of our co-designed,

community based interventions, we have witnessed firsthand the profound and lasting impact
of Adverse Childhood Experiences (ACEs). Our work highlights the urgent need to address
intersectional disadvantages, such as poverty, ethnicity, gender and disability, that contribute

\\\ miindfulness

to children experiencing adversity.
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Invest in the expansion of preventative services for
disadvantaged families: Increase funding for early interventi
programs targeting families in poverty, marginalised
communities or with complex needs.
Strengthen multi-agency collaboration: Develop cros
sector frameworks for health, justice, social care and
education services to address the intersectionality of
disadvantages more effectively.
Universal screening and support programs: Introduce
routine ACEs screening in healthcare and community
settings, paired with accessible mental health and famil
support services.
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Invisible Children of Prisoners —who are they,
where are they, and what do they need?

The impact of parental imprisonment on children
is known to be detrimental to their development
and future life. Yet the support currently available

to those experiencing family imprisonment
as no formal records are kept but is estimated to
be around 200,000. The researchers undertook a

Emeritus Prof. Jane Payler

is inadequate and underfunded. The number

of children impacted annually by parental
imprisonment in England and Wales is unknown

Outline
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two-year evaluation of the needs for and impact
of the YSS Families First service. The service

Professor Victoria Cooper (OU) Professor of
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Psychology, Chartered Research Psychologist and

in child-focused research, teaching and curriculum-
Programme Lead for BSc Criminology.

Childhood & Youth Studies with 28 years’ experience
development.

Dr Stephanie Bennett (University of Chichester)
Senior Lecturer in Criminology and Forensic

The Open University (OU) is a public research
university. It is the largest university by number

of students in the UK and hosts the Children’s

Research Centre.

Research

Children’s
Centre
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had a significant impact on children and families

through offering needs-based family support,
alongside practical help and emotion/trauma

focused interventions.

YSS is a Worcestershire charity supporting

marginalised children/young people and families.
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Advocating for Children Looked After (CLA)

Stella Smith Kerry-Ann Rawson

Outline

An understanding of the perspectives of Children
Looked After and how their identity development
impacts their ability to thrive and develop. The
role of the professional and language used when
supporting Children Looked After as well as
policy and practice is reviewed to understand
the best possible practice required to support
Children Looked After. Changing the lens of how
we see Children Looked After

42 |

Keywords

Provision for Children Looked After, Professional
development, vision for change

Stella Smith and Kerry-Ann Rawson are both
experienced senior lecturers at NTU and are
passionate advocates for Children Looked After.

NTU empowers students to achieve their aspirations
and unlock their full potential through endorsement
and advocacy within community partnerships. It
recognises the importance of the individual identity
of Children Looked After and ensuring societal
reforms to reflect the needs of Children Looked After.

Nottingham Trent

University

Who we are:

Kerry-Ann Rawson and Stella Smith are
Childhood Senior Lecturers at NTU and
advocates for Children Looked After (CLA).
We believe in the importance of promoting
positive identities for Children Looked After
in both the social and educational sectors.

What needs to change?:

I —

Professionals supporting CLA should be commended for their hard work and
dedication to supporting them.

Professionals recognise and respond to children’s needs and promote their
best possible outcomes.

However, it is not always easy to understand the impact of our work with CLA
and we often forget to see the world through the child’s eyes.

It is important for professionals and policymakers to not only consider the
perspectives of the children they support but also understand the impact
the language, labels and behaviour they display can have on the CLA’s future
outcomes.

How policy and practice need to change:

Wider reforms within the children's
sector with a deeper emphasis on
Children Looked After and care
leavers. Policy and legislation to be
reflective and inclusive of all children

highly trained and with more in-depth care and
knowledgeable on the attention paid to the physical,
physical and emotional emotional and educational needs of
needs of Children Children Looked After and care
Looked After. leavers.

Review the role of the
professional when
supporting Children
Looked After. All
professionals to be

Changing the societal landscape and associated
language/terminology for Children Looked After. All language
should be reflective and consistent among policy, professionals
and practice. Language and terminology associated with
Children Looked After must not fuel stigma and negative
connotations to a child’s care status and identity.

stella.smith@ntu.ac.uk kerry-ann.rawson@ntu.ac.uk
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stvarys  Supporting grieving

Ag%gg University

<‘WV wickenham  Children and young
¥ London I
people inschools

Supporting Grieving Children and Young
People in Schools

1 H 2 9 One childis bereaved

I n of aparentevery 0 0/
children ag!ed 2 2 - @ o

pi i MINS oroxcherreceie

Professor Anna Lise Gordon aparent inthe UK inbereavement

Centre for Wellbeing in Education

The UK Commission on Bereavement Report (2022) -

Bereavement is Everyone’s Business —recommended Find out more about
the inclusion of death in the curriculum, a meaningful research, policy and
bereavement policy in every school, and appropriate practice on bereavement

.. . . . in education at St Mary’s
training for adults working with children and young people. University here &8~

AnnaLise Gordon Emma Marfleet
Pollcy Curriculum R
H A school’s bereavement policy should be a living and pro-active + Importance of age-appropriate focus on death, grief and bereavement across
OUtIIne Keywords document, flexible to respond to different scenarios the primary and secondary national curriculum

The UK Commission on Bereavement Report
(2022) — Bereavement is everyone’s business
—recommended the inclusion of death in the
curriculum, a meaningful bereavement policy in
every school, and appropriate training for adults
working with children and young people.

A few key facts highlight the importance of the
issue: One in 29 children aged 5-16 experiences
the death of a parent; 90% of teachers receive
no training in bereavement; little curriculum

time is given to discussions about death,

grief and loss. The impact of bereavement is
acute in areas of disadvantage with significant
educational and social consequences.

44 |

Bereavement policy, curriculum, teacher training

Professor Anna Lise Gordon, Co-Director of the
Centre for Wellbeing, St Mary’s University

Emma Marfleet, mother of three bereaved children,
Founder of The Marfleet Foundation

St Mary’s University’s Centre for Wellbeing in
Education advocates bereavement awareness and
expertise in education through its research, training,
and collaboration across childhood bereavement
networks. The loss of a loved one is a universal
human experience, and specific bereavement
training, curriculum and policy initiatives are essential
in all educational settings.

+ Compassionate school leaders and governors lead the way in a school’s
bereavement policy and practice, aligned with school’s values

« ‘Lost voices’ (including disadvantaged children and young
people and those with additional needs) must be heard as
part of policy and practice development

RECOMMENDATION

Every school setting should have a bereavement
policy with links, for example, to available
resources and support, planning for each
grieving child, training for teachers and a

clear communication strategy.

—

qualifications.

Trammg

Clear research-informed evidence shows
that bereavement awareness training builds
confidence in early career teachers as part of
Initial Teacher Education provision: www.bera.ac.uk/
ublication/grief-matters
+ Bereavement is an ‘all staff’ issue; professional development
empowers teachers and other adults in schools to respond
sensitively to grieving children and young people
« A bereavement support network, hosted by DfE, would be beneficial for
teachers and senior leaders coping with challenging bereavement situations

RECOMMENDATION

Promote provision of regular bereavement training opportunities for teachers
and other adults working in schools, from Initial Teacher Education to NPQH

+ Use of clear, consistent and unambiguous language to engage in thoughtful

_J

conversations about death, dying and loss
+ With an intentional focus on bereavement in the curriculum, there
is potential to banish the taboo around death and dying in
society

RECOMMENDATION

Death, grief and loss to be integrated across the

primary and secondary national curriculum, as
discussed at Westminster Hall Debate on Children
and Bereavement, 2nd December 2024: hansard.

rliament. mmons/2024-12- t
D6EA537F-836A-4969-AF94-D13AB34F1ADC/
hildrenAndBereavement

Stories of
Love and Loss

The Marfleet Foundation-

Emma Marfleet

Emma Marfleet, primary school teacher, widow and
mother of three school-aged children, and founder of
The Marfleet Foundation

Childhood bereavement is the sharp end of loss. | know that
Q Q the effects of losing someone close can be life-changing. It is

so important for children and young people to feel seen and
empowered for who they are as they grieve and for their future selves.”
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More Than A Score is a Coalition of 60,000
education experts campaigning for reform of
primary assessment. The case against the
current primary assessment system has never
been stronger. Reform is urgently needed.

Jill Robinson and Alison Ali Direct campaign
strategy and communications for the More
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Inclusive Provision for SEND

Clare Martin

on change in organisation, curricula and teaching

Outline

approaches. There is friction with policy expectations
that the curriculum is ambitious for all and that the

teacher is responsible for the planning and progress

of every child (OFSTED, 2019).
can create ‘perverse incentives’ (Daniels, Thompson,

& Tawell, 2019) for schools not to meet the needs

demands of addressing pupil diversity and raising
of children with SEND, resulting in exclusion

ITT programmes must rationalise the competing
outcomes within the culture of performativity that
from mainstream provision. A preoccupation with
individualised responses deflects attention from

« ITT and workforce support/developments that
might be needed/desirable for this to happen.

Key areas for developing more inclusive special

educational needs provision:
Special Educational Needs (SEND); inclusion

+ teaching, curriculum, assessment

Keywords

pedagogies conducive to meeting the needs of all.
Daniels, H., Thompson, 1., & Tawell, A. (2019).

Clare Martin taught in mainstream and special
schools for 30 years before moving into higher
education. Her research interests are the

unJie al1ep) 1g

https://assets.publishing.service.gov.uk/government/
uploads/system/uploads/attachment data/

feduc.2019.00036 OFSTED. (2019). The Education
file/801429/Education _inspection framework.pdf

After Warnock: The Effects of Perverse Incentives
Inspection Framework (190015). Retrieved from

in Policies in England for Students With
Special Educational Needs. In. doi:10.3389/
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-child factors and discourages reflection

on the teaching and learning of others, teachers’
conceptualisations of SEND and inclusion and
how teachers discriminate between SEND and
underachievement. Policy assumptions that
emphasis on seeing educational difficulties as due
to within

influence of the inclusion of pupils with SEND
children develop in ‘normal’ ways place the
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Meg Moss is co-Chair of the Emotional Health
Working Group, Head of Policy & Public Affairs at
Kate Robillard-Day is co-Chair of the Emotional
Health Working Group, a highly experienced and
qualified psychotherapist, SEND practitioner, and
organisations amplifying best-practice, and calling
for children and young people to be at the heart
of policy making. We’'re calling for a broad range
of evidence-based complementary initiatives to
improve the emotional and mental wellbeing of
children and young people across the UK.

NCPS, and parent to two young children.
The Children’s Alliance is a coalition of
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Learner-identity, learner-engagement, learner-

wellbeing

Keywords

Emotionally Informed Learning

neuroscience, learning and emotions to
demonstrate how emotionally informed learning
is pivotal to foster positive learner identity,
engagement and participation. The issues of

The poster will present research from

Dr Fiona Wilson

Outline

long-term school avoidance, poor learner identity,
and behaviour for learning will all be considered
through a repositioning of emotions from being

the heart of education provision for over 170 years
and continues to deliver outstanding research-
informed initial teacher training. Neuroscience
secondary to, cognition. This reconsideration has
considerable implications regarding the culture of
emotions in education and beyond.

St Mary’s University, Twickenham has been at
demonstrates that emotions are pivotal to, not

consideration of emotions can transform learner
identity and create positive learner identity and

consciousness and a driving force in cognition.
behaviours.

secondary to cognition, to being at the core of
The poster will clearly outline how explicit
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Lessons4l.ife

Hayley Sherwood John Rees

Outline

Lessons4Life has gathered evidence and data
in a comprehensive whitepaper to encourage
decision-makers to increase curriculum time
for delivering valuable life skills-based lessons.
Assessments are vital for identifying gaps and
building on children’s existing knowledge,
ensuring they develop the skills needed for
academic success and life.

By equipping pupils with essential life skills and
supporting educators in delivering purposeful
lessons, Lessons4Life advocates for a

future where children are better prepared for
secondary education, adulthood, and lifelong
success. This evidence-based initiative calls
for meaningful changes in policy to prioritise
personal development in education and
empower every pupil to thrive.

56 |

Keywords

Reducing Pupils Personal Development Gaps,
Preparing Children for Secondary Education
and Adult Life, Supporting Teachers to Deliver
Education That Matters

Hayley Sherwood has 15 years of educational
experience as head of alternative provision,
creator of award-winning PSHE resources, and a
committed school governor.

John Rees has over 40 years of educational
experience as a secondary school deputy head
and, more recently, a PSHE consultant supporting
schools nationwide.

The Lessons4Life campaign highlights the need
for decision-makers to equip schools with tools
to address personal development gaps and
empower them to evaluate, educate, and elevate
children’s growth.

www.lessons4life.org ©@Lessons4lifeuk_ e @Lessons4LifeUK
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Towards Equity-Focused EdTech:
A Socio-Technical Approach

Professor Rebecca Eynon Dr Louise Couceiro

Outline

We explore the relationships between technology
and equity in secondary schools through
ethnographic work and participatory stakeholder
workshops. We demonstrate that the current
technology offer for learning and teaching is not
fit for purpose and often exacerbates rather than
ameliorates educational inequities.

We propose that policy makers should work to
place the current technologies offered to schools
by the commercial sector under greater scrutiny.
For example, how does the use of and access to
EdTech vary across contexts and circumstances?
What biases and pedagogical values do they
promote? How might EdTech reconfigure social
and pedagogical practices?

Keywords

Education-technology, Al, equity and social justice
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Professor Rebecca Eynon’s research focuses on
learning and the internet, and the links between
digital and social exclusion. She leads the EdTech

Equity project (edtech.oii.ox.ac.uk).

Dr Louise Couceiro is a postdoctoral researcher
on the EdTech Equity project (www.education.
ox.ac.uk/person/louise-couceiro). Her research
interests include digital literacies, feminist theories
and creative methods.

The Department of Education, University of
Oxford, offers world-class, critical research into
current educational issues. The EdTech Equity
Project, part of the ESRC'’s flagship Education
Research Programme, explores how technologies
can exacerbate rather than ameliorate educational
inequities in secondary schools.

@edtechequity.bsky.social
https://edtech.oii.ox.ac.uk
edtechequity@education.ox.ac.uk

Vi

Towards equity-focused approaches to EdTech:

A socio-technical perspective

Professor Rebecca Eynon, Dr Louise Couceiro and Dr Laura Hakimi

About the project

This 3-year project explores the relationships between
equity, technology, and teaching and learning in
secondary schools. We demonstrate that the current
technology offer for learning and teaching is not fit for
purpose and often exacerbates rather than ameliorates
educational inequities. We propose that policy makers
should work to place the current technologies offered
to schools by the commercial sector under greater
scrutiny.

Emerging findings

Schools

* Various disparities in school and digital infrastructures are
apparent, such as differences between quality and types of
Disparitiesin available devices, connectivity, pandemic-prom pted

(digital) i
el technology choices and levels of ITsupport.

* The evidence base that schools may rely on to make decisions
about edtech, e.g. which technologies to purchase, or the
pedagogic values of certain technologies, is lacking.

* There are various challenges (such as resourcing and
expertise) that schools experience when it comes to edtech
policy development and roll out.

Students

*There is a tension between the level of trust and control of

students’ digital behaviours.
Studentagencyvs

+ Students can use technology to expand their skills and
interests, develop their sense of self; but are subject to
reductionist data tracking and visualisation, and feel pressure
to develop their self-regulatory behaviours around
technology.

* Despite a persistent narrative of the digital native, there are
some apparent skills ‘gaps’ and uncertainty for schools
around the digital literacies that will be necessary for the
future.

Engagement and Impact

* Working withthe
wid er communities
Advisory board of our advisory
networks board, including
DfEand SSAT.

Stakeholder
workshops

« Building on emerging findings
« Defining priorities

« Giving voices to margnalised
communities

Emerging themes

« Capturing the nuance of
everyday realties in
schooling and
technology

Methodology

There are six current, extended ethnographies
taking place across secondary schools in
England. Multiple data collection methods
create rich ethnographic data. A socio-
technical approach seeks to capture the
everyday realities of technology use within
and beyond the classroom. For example, how
does the use of and access to EdTech vary
across contexts and circumstances, and what
biases and pedagogical values does

EdTech promote?

Interviews with
staff, pupils
and parents

Classroom
observations

Pupil

workshops

Edlech
walkthroughs

Learning

* The role played by technologies within (and beyond) classrooms varies
considerably across and (sometimes) within schools, according to

Learning and resource constraints, teachers’ agency and ideology.
pedagogies

* Technology can be asource of distraction in the classroom, particularly

Distraction in when it does not work asintended.

the dassroom

* There are tensions relating to the use of technol ogy for summative
assessment, and the availability of generative Al leadsto complexity in
defining and detecting digital malpractice.

* Technology use for specific (groups of) students (e.g., EAL, SEND) can be
both enabling ofan inclusive classroom and constraining.

Targeted tech

€«

Teachers

Teacher training, support networks, and adequate resources are

* Teachers’ understandingsand preferences for using tech are varied.
Teachers' time important to support tech usein the classroom.

* Teachers’ autonomy in deciding what technologies to use in their
classrooms and how to use them vary significantly.

) < 4

Recommendations

*Reflecting actionable insights for all stakeholders

g & e*Demanding more from EdTech companies
'-g g *Championing the voices of schools and

H g & communities.

2T O

Ouwe

) To create mechanisms through which policy makers and
Policy the wider education community can demand “better”
Insights EdTech from vendors, that fits with broader educational
purposes and designed with an explicit focus on

questions of equity.

To find ways to better support schools in making
informed decisions about EdTech, via access to high
quality evidence, support with procurement, and with
recognition of the existing inequities and resource
constraints in the school system.

To broaden the scope and increase the quality of
evidence utilised in policy making around EdTech to
encompass expertise beyond commercial sector
(including practitioner experience).
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Youth Wellbeing: Mental Health,
Social Care, and Smartphones

Impact of Social Media
on Teens
POLICY PROPOSAL 3
Government should fund
school strategies to
reduce the impact of
smart phones on
students' mental health
and wellbeing.

of local schools.

Inconsistent Social
should allocate a named
social worker to clusters

N R
-1 v
3 B
O [
s ¥
2 PE
o |

<
o e
S 'E
o K

Martin O’Sullivan Ellen Collins

Outline Martin O’Sullivan is the Headteacher of Turing
House School, and Ellen Collins is the Deputy

We wish to address the inconsistency of Headteacher and Safeguarding Lead.

support to the most vulnerable students and
their families, proposing the need for increased
mental health support in schools, as well as
providing a more consistent approach to social
care.

counsellor.

Turing House is a Free School in Twickenham,
established in 2015. We pride ourselves on our
holistic approach to students’ wellbeing and
education. We are experiencing the urgent need
for support in helping with the mental health and
wellbeing of our students, particularly those who

Keywords are most vulnerable.

Mental-health, family support, social care

Youth Mental Health
POLICY PROPOSAL 1
All schools should be
funded by the
Government to employ
an in-house, full-time

ly difficult to access

ly harmed or
support from local services.

killed'due to neglect or
abuse

485 children were
Mental Health Issues

Between 1Ist April 2023
serious

and 31st March 2024,
Working in the state secondary
education sector, we have witnessed
a steady and alarming decline in the
At the same time, it has grown

increasing

mental health and wellbeing of our
young people over the past decade.
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lectures on the MA programme and a researcher

computing and leads on research about the use
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Education. He is an expert in the primary

of GenAl.

Dr Shalini Bhonkar Lecturer International
Development and Comparative Education. She

Sam Lovatt Senior Lecturer in Primary

Keywords

release of free-to-use tools, such as ChatGPT,

Copilot or Claude, has disrupted the education
landscape. Recent research from Ofcom (2023)

finds that children as young as seven are
the true extent of use of these tools in schools

The impact that free-to-use generative Al
(GenAl) tools can have on learning and the
process of learning is potentially significant
(Felix and Webb, 2024). Although the notion
of artificial intelligence has existed for some
time and has been present in education, the
engaging with these tools regularly. However,
and for education purposes is unknown.
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the heart of education provision for over 170 years
and continues to deliver outstanding research-
informed initial teacher training. Neuroscience
secondary to, cognition. This reconsideration has
considerable implications regarding the culture of
emotions in education and beyond.

St Mary’s University, Twickenham has been at
demonstrates that emotions are pivotal to, not

within research and policy from the DfE and this

Students’ perspectives have been overlooked
research seeks to address that.
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Starting a New Chapter:
Providing a Rich Reading Offer

Rebecca Simpson-Hargreaves  Jo Tregenza

Outline

The PIRLS 2021 study indicates global
improvement in children’s reading but reveals
concerning trends for England. Compared

to 2016, it shows a decline, with children
expressing less enjoyment and confidence

in reading, with only 29% of English pupils
enjoying reading. In 2024, The National Literacy
Trust has reported the percentage of children
and young people who indicate they enjoy
reading is at its lowest since its inception

in 2005. Reading enjoyment levels have
decreased by 8.8 percentage points over the
past year alone. This raises critical questions
about the causes and strategies needed to
foster a love for reading and enhance literacy
outcomes.

66 |
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Lecturer in Education at the University of
Manchester. Her field of research is centred on
children’s literature and social justice.

Jo Tregenza is a Reader in Primary Education
at the University of Sussex. Her field of research
focuses on effective approaches to teaching
reading.

The United Kingdom Literacy Association
seeks to advance literacy education which
enables all learners, regardless of background or
context, to thrive as literate individuals. Reading
for Pleasure is in steep decline. This is a concern
for educational equity, as reading for enjoyment
impacts on literacy achievement for all.

This is a concern for social U< L A
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and adequate fun

Policy recommendations
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Stagnated results in reading post
2016 policy change
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KS2 reading results since 2014 has
showed no significant increase in

results in those meeting the

47% of respondents to Teacher TAP
survey said that England’s Phonics
Screening Check (PSC) led to
teachers neglecting other curriculum
areas either due to test practice or to
expected standard. (Source: DFE)

>
.g
-]
o
ey
c
— (O]
° 3
| - } .
2 5
)
c T
() © \ | \ | \ |
e o 0] R ¥ ® ¥ R R
© © © ©6 o ©o
() e € e ® © % «
B 5
= X o
8 o) 2o . <
£ o N2 , g 3
> - c E>= 70 o 0
8 Oo¥E >Xc O @ N
o ©O 90200 F 2 ° g
(0] 8(0~C-=-*-' os_E
= cagd® 209 ¢ S 3=
hnE=nS c 32 R Q=
= = 0 9 VT 'S E3 8
o £ > o=-c¢c @ A
= T 2P Pccd R 8 E
= @© n T n £ (@)
(©] N 0% =200 = F 00
8 & 825222 8 g 558
Q. NTH 20 a 8 ¢ ©
€ = X < 0
= 5 Vs5=02< o2
o omm H—‘CC-Q 4—'-0.'
g @ Z,L008% o0
O T O g5S = 02 Lo g 209
= cx T X ® ® X ® ¥ ® OO0
m O 25X=2W 8 3 § 8§ % & 5 5c3
=X < ~F58GCwoo0 a o

Education: Insights from Practice for Policy | 67




1ouoNa’

usussiue|oap

‘9IS segengue Alepuodag Suisiuo)00a TV @Y} 40 18puno4 8yi sl 8Ys "Uopuo

J0 AJISIBAIUN ‘SBIPNIS PSOUBAPY JO 100YOS ‘SB139100G pUE SaInyny ‘sagengueT 40 81n1ISu| ‘“MOY)o4 81eI00SsY pue Alsianlun sAiel 1S (se8engue A1lepuodsag 3D9d) pea 8SIN0D B 10SS8401d 91L100SSY S| piojued esl]

a4y (zzoz '1e 32 yuom)
591495 932|dWod ay) $Sa2Y SNSUSD) DUOPHOM [00YS JO sishjeue

. . WIAN 132.N0S “P3GNs Aq SIaYdea)
(1202 ‘Aepay) siouine WOg 0 saAleLIeU Jo uoneuesaidaI o1uUp3 T 14

0] paonpouJjul e SJUSaPN]S 1By} 3INSua 0} (g
a8e1g £9)]) swil) pue s1xa} 19S 9y} 0} UOISINDY -
‘p1Iom ayy jo saosualiadxa pue sannoadsiad
119Y31 aquiosap o1 paddinba pue pajuasaidai T
c aie (0L0z 30V Aienb3) sonsualoeieyn *(v2oz ‘piojued) uoneanpa sagensue) yum
4'bZ0Z PUeIBUZ SPUBLL 36enBuen (1 po19930.d yum aydoad SunoA e $109s491Ul WISIoRI Moy Jo Sulpue}siapun pasuenu aiow
\ 1Yl sainsua yum agengue) aaIsn)oul apnjoul 10j moqje 03 pue 109[gns jey) 01 anbjun saselq pue sanss|
seouslajey 01 s1s1) A1elnqeson paquosald ay) 03 UOISINDY - o1walsAs jo uoniugooal aYyl sapnioul YoIym ulures
sundiasip 1no ygnoiyy wsioel Kaeusain eroel oy1oads yoalgns 031 yoeoidde paragier v
:a10y abedgam no ssa00Y -lJUE 0] JUBWIILILWIOD PUE Yora) oM sagensue) *layoealisioel-nue
JNglo'sagengue]-1Tvyojuljlews sy J0 sa19e88] 121U010D B 33paIMoUN R ue 9 0} MOY pue WSIOe. 0} 90UdIdJa1 No1dXad dpnjoul
10 88edgam Jno y3noiyy 9|S 1IN0 1nhoge alow 1no pul4 0} 1ua1u09 193[gns 3899 pue (¢ agers o1>Iomawely 31| uondadsu| paisjo pue somawely
A3y]) Apnis Jo asodind ayj jo uonenoiue s19a1e9 Alieg pue Sujulel] 19yoea] jeniu| 8y} 0} UOISINSY
wn)naIINg JeucnieN ayl 0} UOISINAY - puejsuj ulsuluteij/uoneosnpy Isyoes] jeniu]
‘sa8engue) pa1lpalooe Jo 1sl) dAIsuedxs alow e asinbaiapy - Ioj>[IoMmawiel] WIS[oeY-NUY ay} Jo Juswasiopua s,31q
*(¥20g piojued :£20z Jopue
*1S1) SIY} U0 papn)oul sagengue) ueodllyy snouaSipul ou aie a1ay} Q yHWS ‘gZ0g Suiysn)) aundiosip 1No ul iomisioel :Hoddns 9\ *(€20¢ 41opueT pue yuws) Aoeusy jeroel
910U JO ‘NpIN pue ysplny ‘ysiuedg ‘ueissny ‘@sandnuiod ‘ysijod ueisiad ‘igelued -1lUe pue 1e21LID JO 904 By} asiwIlSa19p (L.20Z ul paulel) 8 01 S18YoEe8} JUBPNIS 104 JUBWIINDaI OU SI 818U}
‘MalgaH uIspoly ‘eseueder ‘uelel ‘nelelng a9 ‘uewls ‘Youald ‘essuoiued pa1s)0) uoissaidoud Jo sieid, uo snooy unuajaiun UoIym Ul (y1omaueld s19ale Aues pue Sululel) 1ayoea] jeniul)
pue asauly) ulepuely ‘neguag ‘olqely ;puejdug ul a)gejieae ale s3SO9 sagengue) ayl "(£10Z 31Q) JLLeINSUI WoJj uonelaq)), e se WNNOLUND ] /3] | PUE SPIEPUELS ,S19YOEa] JUSLIND 8y} YUm
61 Aluo Apuaiino ‘Aneslwepeoe Jeneq wiopad e3ensue) UMo J1y) Ul pareonpa agengue) e ulkpnis jo esodind ay) jo uonenNoie sousniguooul dieys si 819y} ‘J1onemoH (L 8I4 ‘2Z0T 1€ 39 YUOM)
a1e oym a)doad BunoA 1eyy moys saipnis alIyM “(TOHH) seSengue Aunwwo) S9LWINILE 19A0 PapEOJUMOP S,WNINOLNY |BUOIEN 83 WOJ) S81BINSP $1940€8) |NOg JO UONUSIAI PUE JUBWININIOAL Ul puE (£20T Aielgr
pueagellaH ‘@WoH, pa)eo-0s Ul suoleuiwexa aye} 03 s)idnd 1oddns sjooyos usaq sey ,segengueT ysnoiy| (zZ0z 31Q) 1uL1U0D 193[qNs IS PasIAel oy suowwo) jo asnoH) syidnd (WO g) Auioleln 18qo19 pue yoe)g 1o}
Alepuo9oas a1e1s 1so0W 1Byl puno} (ygoz) Moday spuai] sagengueT)iounod ysnig $80/0/ pasijeulbiel Sulfndwy eads *A19190s 1ENSuUNNW ‘oluyiemnw Ajguisesoul Jno $10049s A1BpU0D3S INO U] $90UBLIBdXS pUE SBWODINO ‘SS80E Ul
3y (¥20z 34Q) ysnsu3 ueyi1ayio aq 0} panal)ad Jo umou sia3en3ue) 1siyesoym 01 UOISSIWIB, :$82IN0SaI JO S8LI8S INO 10 S911Ixe1dW0D PUB SANSS| 8L} 0 SS8IE SIBUIES) Ainbaul jo sutened unsisied aie aiay] ‘spiepueis jeuoissajoid
s)1dnd jouao Jad pg pap102al ‘J4Q 24y Aq IN0 paLIeD ‘SNSUBD 100YDS JUSDa. 1SOW By | uosiead yum diysiauued 9|s aAI8 pinoys uoneonpa segengue) Aaenb-ysiy v pue Bujuiel) Jayoes) J0 JUBLISIB 8100 B 8q PInoys Aoeis) jeloey

wia)sAs JuswWIsSsasse anIsn)ou| WwiNNoLLIND }SIokI-1IIUY aolopiom Suiyoea) ajelall) Aeloey

‘Jennualod sy asijeal 01309[gns 1IN0 10} J9pJo Ul palinbal ale suonuaaliaiul Aonjod Suimoy o) 8Ul 18U pUl) BAA “Siayshgnd jeuoiieonpa pue saipog Suipieme Wolj SaAlleIuasaidal pue siayoieasal ‘sojwapeode
13H ‘s10180NPS Jayoea) ‘siayoea) sagengue) gulonoeld sasudwod pue (77y) Suluiea a8engue 10 UONBIDOSSY dY] ‘UoIleID0SSE 199[gns Jeuolssajo.d Jeuolieu Jno o saaldsne ayl Japun sayesado 9|S INQO “wsioel
Sunequwoo 1oj pue UoISaYOD |BID0S 10) |B1IIUSSSD SI 1| "aAl0adsiad 1eq0)8 e Ul SAj9SWaY) pue Wayl punolins eyl saieal ayy 8as 0} ajdoad unoA uiddinba ui 8101 18013110 € sAe)d sainyno pue sagengue) jo Apnis ay|

salgog8epad isioel-pue {Ayinba aoel fuonejuasaidal fwninolINg sagengue) Alepuooas :spiom Ad)|

B B B s Bl B B

decolonise
decolonise
dacolonise
decolonise
decolonise
decolonise
decolonise
decolonise

ueaoduznHouoNat ueaod uenHouoNsl uesoduenHouan “ueaedncnHouonal’ ueaoduznHouoNat ueaod uenHouoNsl uesoduenHouan “ueacd

décoloniser
décoloniser
décolaniser
décoloniser
décoloniser
décoloniser
décolaniser
décoloniser

usisisiuejoyap ususisejeyop usuapsiue jeyop ususisiue|oap usssisiuejoyap ususisejeyop usuassiue jeyop
A BE AR BE VIR A BE A BE AR BE DR BET A BT

(918) dnouig )seseru] je1oeds wnnalIng segengue] Atepuoses Sujsjuojoseq

Board 3 | Children’s Rights and Wellbeing in Secondary Education

Racial inequalities are a significant issue within

lum

ICU

-
Lisa Panford is Associate Professor (St Mary’s

Secondary languages curriculum;

University) and Founder and Chair of the ALL.
Decolonising Secondary Languages
Curriculum Special Interest Group is
comprised of practising teachers, teacher
educators, researchers and awarding body
representatives. We are concerned with

bringing attention to the issues of race and
racism in Secondary languages education;
Secondary schools and there are a complexity of
subject disciplinary and pedagogical dimensions
which require urgent intervention for positive
practical impact on our students in our subject
and activate meaningful long-term change.

representation; race equity
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iplier

Jackie Flaherty is Head of Teaching and Learning at

The Institute of Physics, the learned society for

Rachel Hartley is the IOP Strategic Lead for
physics in the UK and Ireland, strives to make

Pedagogy and Professional Practice.

Teaching - A Force Mult

for Marginalised Young People

Physics
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groups in the UK are missing out on the opportunities
that physics offers. Children are less like to study

physics accessible to people from all backgrounds.

physics post-16 by supporting physics education and
engagement for all young people, particularly under-

represented groups.
Key Issue Addressing teacher recruitment, retention,

The Ogden Trust aims to increase the uptake of
and retraining needs will remove many barriers that
prevent young people from marginalised groups
accessing the opportunities that physics offers

physics post-16 without a physics specialist teacher,
as is the case most often in disadvantaged areas. We

call on the government to invest in physics teaching,

including addressing the root causes for teachers

leaving the profession.
recruitment, retention and retraining, Physics offers

Inequity in physics education, Physics teacher
opportunities for marginalised young people

Keywords

IOP Institute of Physics
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Maths Skills and Confidence of Trainee

Science Teachers

Ally Davies

Dr Caroline Neuberg

Secondary Science, Mathematical skills,
pre-service teacher development

Dr Caroline Neuberg is a Senior Lecturer in
Secondary Education (Science) at Leeds Trinity
University.
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2023/2024 English cohort of science trainees)

were confident and correct when undertaking a
mathematical marking task. The study stresses

the need to address the maths skills gap

Ally Davies is a Science Subject Advisor at OCR.

sector. Trainee science teachers show insufficient

confidence and competence in maths skills
inconsistent and limited during their training year.

future educators through comprehensive teacher
training programs, equipping them with the skills
to impact their communities and the education

Since 1966, Leeds Trinity has been shaping
needed for GCSE science. Current support is

among trainee teachers and suggests the need
for further research to determine the level of
support serving science teachers require.
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Overview

Board 4 | Further Education, Higher
Education, Teacher Training and Retention

Teacher recruitment and retention of

international trai a call for coherence in
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Boosting Teacher Retention through Improved Family Policies

Erma Sheppad,Founder

Introduction

2025 - 2028 kot 2.

a both emic
‘The Motherhood Penaity in Education

The Problem:

WHAT WE DO

-9

Our online guidance We uss our expertise and e buld he evidence to shft

2025 - 2028 il 1

funded universiy refugee universiy access.

opporunites.

That the FCDO provides ser ing for a coordination mechanism
universities’ global response to displacement and crises, catalyse fundin
leaming and evidence.

Higher ialfor post-conflict stabilisation and recovery. The
Ukraine Twinning Project catalysed £50m from UK HE to support Ukraine. But the
majority of overseas responses by UK universities lack coordination.

The UK has a world-ieading Transnational Education sector: 600K students study UK
d d terriories. I "
in place to y global HE to tackle shared chall f our time.

UK leadership on this area can deliver a modern vision of aid that harmesses expertise of
the UK's institutions and o

Mary Nkune and Boosting Retention Through
Ben Webster and Paul Fean Juliette Claro Family Policy

Refugee Access to Higher Education Recruitment and Retention
Jyles Robilard-Day of International Trainees

and Kate Mahoney
Mental Health

Sustainable Primary Flexible working
Teacher Education — in schools

physics teachers. Challenges and

A highly skilled workforce is essential to the quality of the education system. There are

opportunities Flexible working is important for re recrui diversity, inclusi
Itiple thy into teaching in England. This that all the ho wish to HE "
Berome toachers are able o d 5. ATHION rtes vay acros hese patiays (Mclean productivity and staff wellbeing. Schools cannot offer the same flexible

R ATENTOL =) working opportunities as other graduate professions, which makes it all the
more important that what we can offer, we do, and do well.
more than cultures, beyond
parttime legislation
need to
Criminal Justice System. catch up
Everything we do’s abou education in s brosdest ense. not just
for mums proactive,
compassionatectzens. R ——
About Us Our Recommendations
. + Retaining teachers long enough to develop and share professional expertise can. Allvacancies in schools should be advertised with the option
Betmarsh. be seen as an issue which has moral, ethical, political and emotional dimensions to discuss flexible Working OppOI’tU nities
ecucarion Associaton Remove th & yea e sty Uit or (Veale, 2023).
Y & LE iy + School centered teaching programmes have been criticised for lacking sufficient - - - -
focus on leamning theory and academic content (Brown, 2018). Many of these ‘ The right to be away from the school site during PPA time |
ief EE . I their programmes have been developed within multi academy trusts with limited
clensh sentence. opportunities to explore practice outside the trust and develop criticality (Long. n ~ — " n
o ‘and Danechi, 2023). High quality training & support provided for leaders, at all levels, in schools
 Allen et al (2016) note that school-based initiatives place significant financial and : . .
personnel burden on the school. Inorder o promote sustainable Piary Teacher to enable the to effectively manage flexible working
Education, we propose the following recommendations.
igher level stcy: Prioritise university  Provide a longer Revise the CCF to
ofprison-based study. asel programme for include a greater
undergraduate post-graduate focus on child
Approve the us f the Jsor academic orary pathways into primary teaching development and = =
Lindsay Patience
Ourinfusencing and advoecy work Our Students Say;
We enable people with lived experienceof g o . . e T
prison education polcy reform a0 oonech b
() wendwmorguk 5 infodwrmorguk (08009875953

T o e Flexible Working in Schools
Rod Campbell and g

Rachel Davies
Dan Whyte and Helen Thouless

.y Increasing International
Ruth McFarlane and Viki Veale 9

. Physics Teachers
Doing What Really Matters Sustainable Primary ITE
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Access to Counselling in Schools

Jyles Robillard-Day Kate Mahoney

Outline

Mental health issues in children and young
people are increasing at a rapid rate, and

the support they are currently receiving is
inadequate in terms of what is being offered to
them, as well as the time they spend on waiting
lists. This poster will offer recommendations
for those issues, calling for more consideration
of mental health support roles in schools,
facilitation of relational working, and greater
autonomy for children and young people.

Keywords

Mental-health, resilience-building, missing-
middle

76 |

Jyles Robillard-Day is CEO of the NCPS, and is
passionate about improving children and young
people’s access to the right kind of support for
them.

Kate Mahoney is Head of Training and
Professional Standards at NCPS, as well as an
accomplished and experienced counsellor of
adults and young people.

The National Counselling & Psychotherapy
Society (NCPS) is a leading professional body
and Accredited Register for counsellors and
psychotherapists with 18,000+ members across
the UK. Counselling is a vital part of mental health
support in education across the UK, yet best
practice is not currently supported by policy in
England.
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and Retention

Doing What Really Matters

Board 4 | Further Education, Higher Education, Teacher Training

Matters, disrupting and innovating to revolutionise

practice of college in prison programmes, and via
education in prison. Our mission is to forge

the European Prison Education Association.
University. He sits on four Employment Advisory

Ruth McFarlane brings expertise in online

and distance education and international good
Dan Whyte achieved degrees while in prison
and is now completing his PhD at Westminster
At DWRM, we are proud to be Doing What Really
accessible pathways into Further and Higher
Education for students in prison, using education
to prepare for active citizenship..
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Closing the Gap in Refugee University

Access

Ben Webster Paul Fean

Outline

Only 7% of refugees access university,
compared to a global enrolment rate of 42%.
Refugee university access contributes to
development goals, diversifies applicant pools
for scholarship providers and creates a wealth
of talent for businesses.

Keywords

Tertiary education, refugees, migration
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Ben Webster is the founder of Mosaik Education.
He has previously worked for the FCO, UKTI, and
Transparency International.

Paul Fean is an experienced leader with 20 years
of progressive technical and management roles in
the Middle East, Sub-Saharan Africa and global
programming.

Mosaik Education’s mission is to close the gap
in university access for refugees, working across
Jordan, Lebanon, Uganda, Egypt and Ukraine.
THE KEY ISSUE: Only 7% of refugees access
university, compared to a global enrolment

rate of 42%. For refugees, access to higher
education means self-sufficiency, leadership

in the community, and contribution to hosting
economies.

MOSAIK EDUCATION el s

Ben Webster | Dr Paul Fean www.mosaik.ngo
WHAT WE DO
B -9
Our online guidance We use our expertise and We build the evidence to shift
programmes support networks to build partnerships the narrative towards

refugees and displaced with universities to create highlighting the opportunities
people to find and apply for new scholarships and courses that come from investing in
funded university for refugees. refugee university access.

opportunities.

OUR RECOMMENDATION
That the FCDO provides seed funding for a coordination mechanism to lead UK

universities’ global response to displacement and crises, catalyse funding, and generate
learning and evidence.

Higher education (HE) is essential for post-conflict stabilisation and recovery. The
Ukraine Twinning Project catalysed £50m from UK HE to support Ukraine. But the
majority of overseas responses by UK universities lack coordination.

The UK has a world-leading Transnational Education sector: 600k students study UK
degrees in 228 countries and territories. The expertise and business models are already
in place to effectively deliver global HE to tackle shared challenges of our time.

UK leadership on this area can deliver a modern vision of aid that harnesses expertise of
the UK’s institutions and strong partnerships to address shared global challenges.

Scan to find out more Scan to download Mosaik’'s Responding To
about Mosaik Global Crisis Conference summary

Education: Insights from Practice for Policy | 81




Board 4 | Further Education, Higher Education, Teacher Training
and Retention

Sustainable Teacher Education

Helen Thouless Viki Veale

Outline Helen Thouless and Viki Veale are both lecturers

There are multiple pathways into teaching in at St Mary’s University, Twickenham.

England, but they do not all have the same
results. One of the problems being that we spend
money on training teachers but then they drop
out of teaching. For example Teach First are 18
to 19 percentage points less likely to remain

in teaching after their NQT year than teachers
educated on different routes (McLean and Worth,
2023).

St Mary’s University trains over 200 teachers
per year. We are concerned about the quality

of teacher education across the multiple entry
pathways and whether the weaker pathways lead
teachers to drop-out of teaching.

Keywords

Initial Teacher Education; Retention of Teachers;
Pathways to Teaching

St Mary’s

% University
w8’ Twickenham

London

82 |

v Sustainable Primary
Teacher Education

London

A highly skilled workforce is essential to the quality of the education system. There are
multiple pathways into teaching in England. This ensures that all those who wish to
become teachers are able to do so. Attrition rates vary across these pathways (MclLean
and Worth, 2023, see below).

* Retaining teachers long enough to develop and share professional expertise can
be seen as an issue which has moral, ethical, political and emotional dimensions
(Veale, 2023).

* School centered teaching programmes have been criticised for lacking sufficient
focus on learning theory and academic content (Brown, 2018). Many of these
programmes have been developed within multi academy trusts with limited
opportunities to explore practice outside the trust and develop criticality (Long
and Danechi, 2023).

* Allen et al (2016) note that school-based initiatives place significant financial and
personnel burden on the school. In order to promote sustainable Primary Teacher
Education, we propose the following recommendations.

Prioritise university Provide a longer Revise the CCF to
based programme for include a greater
undergraduate post-graduate focus on child
pathways into primary teaching development and
primary teaching routes SEND
References:

Allen, R. Belfield, C. Greaves, E. Sharp, C. and Walker, M. (2016). The Longer-Term Costs and Benefits of Different Initial
Teacher Training Routes. Available at: https://ifs.org.uk/uploads/publications/comms/R118.pdf

Brown, T. (2018). Teacher Education in England: a critical interrogation of school-led training. London: Routledge.
Long R.and Danechl S. (2023) Imtlal Teacher Trammg in England Available at:

Veale, V. (2023) nght from the start: an exploratlon of the Ilved experlences of quallﬁed teachers in malntamed early

years settings. Available at: https://research.stmarys.ac.uk/id/eprint/6189/1/Viki%20Veale%202023.pdf
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Supporting International trainee teacher
and early careers teachers in Education

Juliette Claro

Outline

With a growing number of international trainees
coming to train to become teachers in England,
teacher training providers have had to adapt
practice in order to support the needs of the
overseas trainees teachers who come with a

wide range of expertise but also find it difficult to
adjust to a new educational landscape. St Mary’s
University School of Education has developed an
intensive and multilayered support programme to
ensure they complete their course, qualify and most
importantly thrive in Education settings in England.

Keywords

Initial Teacher Training for international teachers,
Teacher recruitment and retention

StMary’s
University
Twickenham
London
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Mary Nkune

St Mary’s University’s School of Education was
graded Outstanding by Ofsted in 2024 and has

a long standing reputation for excellence in Initial
Teacher Education.

With 26% of international recruits mainly in
science and Languages, Juliette Claro, Lecturer
in Education for PGCE Languages with QTS and
Mary Nknune, Head of Partnerships, together
have over 45 years experience in Education as
senior leaders and in teacher training.

Juliette Claro was an international trainee
teacher herself and has designed the guidance
for the support of international trainees from
experience and through research informed
practice.

Mary Nknune is safeguarding lead and has a
extensive breadth of experience in supporting
international trainees in our partner schools.

Teacher recruitment and retention of
international trainees: a call for coherence in

acher recruit a etention

trends

‘“Teacher supply is in a critical state, which risks the quality of
education that children and young people receive. Ambitious,
radical and cost-effective policy actions to address teacher
recruitment and retention are urgently needed.’ (Worth 2024 p3)

On average teacher recruitment at Initial Teacher Training
reaches half of its target year on year, teachers leaving rates
increase year on year (NFER 2024) resulting in a crisis fulfilling
teaching posts:

The Government incentives promoting bursaries for
shortage scheme subjects resulted in an increase of
international trainee teachers coming to England to
gain Qualified Teacher Status in the United Kingdom
with a particular increase in Science, Mathematics
and Modern Foreign Languages filling the gaps in
recruitment where Nationals with Languages or
Science degrees choose alternative careers to
teaching.

International trainee teachers bring their own
expertise, skills and a breadth of knowledge to the
profession, they also shine in resilience and
adaptability facing the challenges of relocation to a
new country and adapting their teaching skills to
new curricula or pedagogical approaches.

They also face challenges that can be addressed
through a more coherent and cohesive approach
from policy makers to support our highly skilled and
highly motivated international trainee teachers to
thrive in their training and stay in education in
England.

In 2024 -2025, 26% of St Mary’s University
Postgraduate General Certificate of Education
candidates in Secondary are international
candidates coming mainly from Europe, and West
Africa for Modern Foreign Languages, and Physics.
The data align with National data on the same year
(DfE ITT applications for courses 2024-2025)

The case for international teacher
recruitment

Contact

Juliette Claro
St Mary’s University
Juliette.claro@stmarys.ac.uk

Mary Nkune
St Mary’s University
Mary.nkune@stmarys.ac.uk

policies and practices

Juliette Claro FHEA NPQSL Lecturer in Education for PGCE Languages at St Mary’s University Twickenham
Mary Nkune Head of Education Partnership at St Mary’s University Twickenham

Opportunities fo

International trainee teachers:

- Bring new expertise to their subject specialism

- Engage and inspire young people through their
experiences and cultural capital

- Driving force for decolonising the curriculum and
showcase British Values on a day- to -day basis in
the classroom

- Inspire with resilience and adaptability

- Ensure sustainability in teacher recruitment in key
subject areas.

- Serve as role models for young people (UNESCO
2023)

Challenges

International trainee teachers face extreme challenges
during their training affecting their progression and
retention on the course :

- Navigating settlement in England without
appropriate relocation packages

- Precarity and cost of living in England

Isolation and loneliness

Adjusting to new systems, curricula, exam

specifications, accountability measures and

pedagogical approaches

Adjusting to different approaches to behaviour

management and safeguarding

- Unconscious Bias and micro-aggression from
students and staff on school placement resulting in
lower completion rate in Black, Asian, and Global
Majority student teachers (Lander & Smith 2023)

- Linguistic adjustments (accents, academic writing)

- Difficulty in securing a job as Early Career Teachers

as schools shy away from sponsorship and visa fees.

International trainee exit survey July 2024 St Mary’s University.

St Mary’s University International trainee teachers of Physics and
Modern Foreign Languages from West Africa
and Europe

Our support for integration of

international trainee teachers:

To support our international trainee teachers in their
PGCE courses, universities and ITE providers
collaborate to address the changes in recruitment. St
Mary’s University has developed an international
student expert body to support from admission stage
to graduation, and early careers integration. The
expert body offers:

- pre-course module to introduce education

systems, curricula, and framework for education in

England.

Support with visas, administration and settlement

Support with hardship: food bank, second-hand

clothes for school, household needs

Support with academic writing, elocution, IT skills

Support with well-being and mental health

- Support with micro-aggression and unconscious
bias via our support network and training package
for partner schools

- School based mentor and leaders training, support

page and booklets

Visas and sponsoring training for

schools for future employment

Recommendations

To support the integration and development of the
growing numbers of international trainee teachers
coming to join the teaching profession in England we
would invite policy makers to explore:

1. Coherence in policies in recruitment from the
Department for Education and immigration laws and
quotas. Waiving visa requirements for trainee
teachers and early career teachers in shortage. This
would reduce administration and cost burden for
candidates, Initial Teacher Training providers and
schools trying to recruit teachers.

2. Revisit relocation packages to reduce precarity and
support with the cost of living in the UK.

3. Explore best practice from UNESCO Education 2030
and other countries who have developed robust
international teacher recruitment such as New
Zealand who offer relocation packages, and
curriculum adjustment programmes before training
starts reducing burden for schools and providers.

1. Claro, 1.2024) Supporting International Trainee Teachers to thrive in their ITE course and ECT years - Language Show available here

2. Lander, V. & Smith, H.1. (2023) Initial y of Newcastle, Leeds Becket
National Education Union available at i Racis

3. Mctean, D. Worth, J. Smith, A. (2024) in d. National Foundation

4. Initial Teacher Training Bursaries 2024

5. Initial Teacher Training courses 2024 2025 availabl

6. Tereshchenko, Antonina; Kaur, Balbir; Wiggins, Alison; (2023) Racial and School Pl ts: AR for Mentors. UCL
Institute of Education & Brunel University London: London, UK. Available at

7. United i fentif (2023) Global report on teachers: addressing teacher shortages; highlights UNESCO :

France Available at: Global report on teachers: addressing teacher UNESCO Digital Library

. New Zeland Teacher Council recruitment Mo

10, StMary's ion Guidance for

9. Australia teacher recruitment packages Teaching lobs in Australia | Apply as a Teacher in Australia | Emigrate to Australia

tors and PCt International trainees available here.
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An Increasing Demographic of International
Physics Teachers: Challenges and Opportunities

Rob Campbell

Outline

The recent expansion of the international bursary
to include international applicants for Physics
teacher education courses has resulted in
exponential increase in applications for Initial
Teacher Education courses. However, an increase
in applications since 2022 has had limited impact
on the chronic shortage of physics teachers in
England. To support Government achieve their
target of 6,500 additional teachers, policy in
recruiting and retaining international physicists
requires review. This poster Identifies the current
challenges for the market and suggests strategic
and achievable solutions.

Keywords

Initial teacher education, physics teaching,
teacher recruitment

StMary’s
University
Twickenham
London

Rachel Davies

The Government have an ambitious target to
recruit an additional 6,500 teachers. Recruiting
internationally opens avenues to a wider market of
succesful physics teachers, however, further work
is required to maximise recruitment and retention.

Rob Campbell is course lead for the PGCE science
at St Mary’s. His research interests include how
an increasingly diverse community of preservice
teachers informs his practice as a teacher educator.

Rachel Davies is Director of Biology Education
at Kings College London. She has over 15 years
experience teaching in schools across London.

St Mary’s University is recently rated Daily Mail’s
top University to study Education in the UK.

Kings College London is a world leading research
University with an established reputation of
expertise in education research.

An increasing demographic of international
physics teachers. Challenges and

opportunities

Robert Campbell FHEA Senior Lecturer and Course lead for PGCE Science at St Mary’s University Twickenham
Rachel Davies Director of Biology Education Kings College London

Physics Teacher recruitment trends

* The teacher workforce model (TFM) shows that the
number of new physics teachers needed dwarfs other
STEM subjects.

(Figure 1 The recruitment target for STEM and MFL taken from
DfE, 2024a)

* Expanding the bursary to international students increased
the number of physics experts entering the teaching
profession.

* Chemistry and Physics recruitment has failed to meet
targets year on year.

Figure 2. A graph showing the recruitment in biology,
chemistry and physics QTS courses against target from 2019-
2025. (DfE 2024)

Latest recruitment statistics

Supporting our international trainee Reflexive Practice for teacher
physics teachers educators

International trainee teachers will need support to apply
their previous classroom experience to an English context
(Campbell,2025). Therefore, it is important to recognise that
international trainees:

* Have prior classroom experience in their specialist
science discipline.

* May need support understanding how the English
curriculum is sequenced.

It can be advantageous to

* Understand the teaching experience international
applicants have from their home country.

* Explain how their experience can be applied to the
English education system.

One science-specific example might be to

* co-plan practical science lessons with expert
practitioners as part of trainee teachers’ school-based

* training.

* Increases in international recruitment mask some of the
challenges of recruiting home students.

Figure 3 The percentage of each PGCE cohort, which is
international.

These changes to the demographic of physics teachers
entering the workforce in England mean that:

* Schools need to be familiar with the skilled worker visa
process.

« Schools need to have an employer license to employ
international teachers

* Schools are excluding applications for international
teachers for advertised vacancies (DfE, 2024b)

Contact

Robert Campbell
St Mary’s University
Robert.campbell@stmarys.ac.uk

Rachel Davies
King’s College London

Rachel.1.davies@kcl.ac.uk

Our support for international early
career teachers

* Recent reviews of the Early Career Teacher induction
programme (DfE 2024c) show that developing subject
knowledge is often overlooked.

Figure 4. Data showing the percentage of ECTs that felt their
expectations for ECT training were fully met (DfE, 2024c,
p23)

* Existing guidance (Rushton et al. 2021) provides a toolkit
for supporting Early Career Teachers that is equally
applicable to international physics teachers.

Recommendations include:

 Building expertise in the use of practical work to support
pupil comprehension.

* Ensure initial mentor meetings focus on subject-specific
guidance.

* Complete joint lesson observations to

understand how science teaching differs

from other disciplines.

Figure 5 Some physics trainee teachers on the 2024-
25 course.

Our experience working with international trainees

(Neuberg et al 2024) has prompted us to:

* Undertake research to identify best practice.

+ Identify unconscious bias in our teaching.

* Celebrate the cultural capital an increasingly
international cohort of trainee science teachers
offers.

* Review how teacher educators model pedagogic
practice used to teach challenging concepts in
science (IOP, 2024).

* Challenge a reliance on a westernised view of
education.

Policy Recommendations

References

To support the integration and development of the
growing numbers of international trainee teachers
coming to join the teaching profession in England,

we would invite policymakers to:

1. Design and implement a nationally recognised
cultural awareness training that can be delivered
online, included as part of a conditional offer of DfE
Apply applications and completed before
commencing teacher training courses in England.

2. Undertake Government research beyond the 2019
STEMMEFL research, including a meta-analysis of the
uptake of QTS accreditation for international physics
teachers and best practices for supporting preservice
and early career physics teachers.

3. Develop and disseminate a guidance document for
schools focused on the VISA sponsorship program for
international teachers

We postulate that embedding these policy
recommendations can support the Government

reach their ambitious teacher recruitment targets.

1. Campbell, R. (2024) Guidance for mentors of int
2. DfE (2024) Initial Teacher Training census for cou

2025 available at

St Mary's Universi

3. DIE (20248) 8 . Available at
-DfE i

service.gov.uk/

the national roll-out of

induction vear 2. Available at
ECF_Report_Year2.pdf

5. Neuberg, C. Davies R, Campbell, R. and. Cottle, D (2024) Self-study to enhance practices amidst evolving diversity of pre-service science teachers. Supporting

international students workshop: UCET online 18 November 2024.

6. 10P (2024) Subject knowledge for educating teachers of physics. A framework for physics teacher educators. Available at
oy p . 4 »

7.. Rushton, E.A.C, Gibbons, 5., Brock, R., Cao, Y, Finesilver, C, Hesketh, R., Jones, J,, Manning, A., Marshall, B, Richardson, C., Steadman, 5, Suh, S. and Towers, €. (2021).
Supporting Early Career Teachers to Thrive i their fist Year ~ A Guide for Schools. King’s College London
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impac
the motherhood penalty on our teacher workforce?

their domestic and professional responsibilities. We
work to improve working conditions for teachers,
aiming to transform teaching into a sustainable
career choice and tackling our current teacher

education as they become parents and balance
retention and recruitment crisis.

The MTPT Project is the UK’s charity for parent-

Founder of The MTPT Project and the UK’s expert
teachers, supporting colleagues working in

A former English Teacher, Emma Sheppard is the
on the motherhood penalty in education.

Retention, maternity transition, gender equality

Keywords

Mothers: how can we address the

and Retention

issing
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Understanding and tackling the manifestations of
improving the overall health of our workforce and
solving both the retention and recruitment crisis.

Women aged 30-39 are the largest demographic
the motherhood penalty in education are key to

to leave the teaching profession every year and
for many, the incompatibility of motherhood

and working in schools is pushing them to quit.
Consequently, we lose our most experienced
teachers, leaders and mentors, eroding the
quality of teaching and learning for our students.

Emma Sheppard
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